
Rhetorical     
the 

Situation 
UCSC Writing Program Faculty Newsletter

W i n t e r  2 0 2 1W i n t e r  2 0 2 1
in this issue:in this issue:
1.	1.	Fun Faculty Facts . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .Fun Faculty Facts . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 22
2.	2.	Faculty Quotes: On Working From Home During COVID. . . . . . .Faculty Quotes: On Working From Home During COVID. . . . . . . 99
3.	3.	SSpotlight on Asynchronous Teaching. . . . . . . . . . . . . . . . . . . . . . . . . . .potlight on Asynchronous Teaching. . . . . . . . . . . . . . . . . . . . . . . . . . . 1111    
4.	4.	Shared Strategies for Asynchronous Teaching.. . . . . . . . . . . . . . . . . .Shared Strategies for Asynchronous Teaching.. . . . . . . . . . . . . . . . . . 1414
5.	5.	Faculty Presentations . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .Faculty Presentations . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 1818
6.	6.	Upcoming Events. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .Upcoming Events. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 1919
7.	7.	Human Resources Info. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .Human Resources Info. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 2020



fun faculty facts
S

u
r

v
e

y r
e

s
u

l
t

s*  

Survey Question: 
Do you have any dogs, kids, pets? If so, please elaborate.

14 Dogs

{ {
Kanga

Boston Terrier
 

Stella & Mona

7 years  & 3 months

{ {
Henry & Finneas

2 rescue pugs
Tito & Marsh

2 senior rescue dogs
Summer & Ralphie

the chiweenies

13 Kids

{{2 Adult Sons

UCLA graduate & ac-
tivist (phone canvassed 
for Georgia elections); 

Brown U & Berkley 
Law Graduate & 

contract manager for a 
university 

{ {

Milo

almost 7
 

Lyle

8 years
 

Tuli

9 years 
Star

21 years
 

Beibhinn

Irish name, 
pronounced 

Bayvin; 
27 years;

in nursing 
school  

2 Kids

7 & 9 years 
Oscar & Neva

19 & 16 years
“Teaching kids 
about the same 

age, I sometimes 
feel like I can’t 

escape!”

2 Kids
 

Rudy

Chihuahua-
Aussie-

Terrier Mix
 

Oreo

 
A Labrador

 

{4 Dogs

*out of 18 
respon-
dents



8 Cats + 1 Pending

3 Ducks

2 Sheep

1 Turtle

{
Megaclyte

5 years
 

Darla Ruth Bader-
Lovegood

Charlie Everst Hill

Salty Petunia

3 years, 3 years, ~5 months

{

Scout & Calcifer Burger
 

Hank 
loves people 
but vaccu-

um cleaners 
freak her out 

TBA 

They come when you call 
their names!

{

Wolf

26 years
 

{

They live with 4 dogs! 



Survey Question: 
Where are you from? Or where do you call home? 

Though we know there are others… 
Our farthest (reported) faculty hometowns and 
home-grounds were Ohio, Virginia, New Jersey 
and Miami. Many of us shared that Santa Cruz/
Felton/Bonny Doon/Watsonville/etc. is HOME. 

Farthest-flung domicile: “lived in Copenhagen 
and Amsterdam as a busker for ten years and 
then the west coast of Ireland for ten years”! Co-
tati sounded farther but can be found in Sonoma 
County:)



Survey Question: 
What is one passion or talent you have that your colleagues might not guess or know about?



Survey Question: 
What is your favorite place to work? 

Survey Question: 
If you could have one superpower, what would it be?

Many great superpowers to choose from, including controlling the weather, interdimensional travel, 
invisibility, immortality, and the no-less unthinkable-for-some 1000-meter elevation climb. But fully

 30% of respondents want to fly:).

Endless 
Energy

Flight

Weather 
Control 

Time 
Travel

Invisibility

Immortality, 
or at Least 

Instant Death 

Making an 
Elevation 

Climb

Interdimensional 
Travel 

Ability to Eliminate the Alt Right

At Home (3) Outdoors (3)On Campus (3)

At a Coffee Shop (6)



Survey Question: 
Please name one thing that has surprised you about social distancing.

The amount of time I now 
have as we can’t do so 

many activities.

It’s nice to be outside 
more often. 

How much I miss hugs!

How many people don’t 
practice social distancing.

It hasn’t really changed my life at all and 
simultaneously protected all 6 ft of my 
aura, or holographic body, from other 
people’s energy....Consent is much more 
prevalent and at the forefront of much 
conversation. People have to agree to be 
touched with open, verbal consent. I’m 
into it.

I didn’t realize how much I 
love hugging people until I 
couldn’t do it anymore.

My students are actually 
more eager to show up on 
Zoom than to come to the 

classroom because they are so 
desperate for social contact.

The number of people who 
think they are being careful 
when they are not.

The older I get the more in-
troverted I become, so while I 
miss seeing folks it’s not nearly 
as hard for me as it seems to be 
for others.

The level of patience that 
everyone I encounter 

exhibits!

I like the anonymity of 
wearing a mask in public.

I’ve been participating in some studies on 
the effects of COVID-19 and social distanc-

ing. I’ve been surprised that while many 
ask about loneliness, almost none ask about 
feeling crowded by the people you live with 
who are suddenly home more. Sometimes, I 
go sit in my car in the driveway and read so 

i can feel alone in a good way.

That I wasn’t too old to 
learn technology, lol.

I’m not as stir crazy as I 
expected.

How much more room there 
is to be anxious behind a 

mask, in good and bad ways.



Survey Question: 
If you could have dinner with one person, living or deceased, whom would you choose?

James Baldwin

Colin Kaepernick

Frida KahloOscar Wilde

Bernie Sanders

Shirley Chisholm

Steph Curry 

Ursula K Le Guin

Billie Jean King

Gandhi Galadriel

My Mom My FatherMy Grandpa

Myself as a ChildMy Uncle Bobby
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D

I’ve 
done my best to figure 

out routines and a course design, and 
feel confident that I’m making it work for 

my classes as best I can, but it didn’t work for 
my family to be doing all of this in our previous 

living arrangement. I would say the biggest 
challenge has been finding a different 

home-base to do our work from.

 Al-
though I’ve had to 

cut back on meetings and a 
new committee I was hoping to 

join, I’m still glad to be able to take 
care of my loved ones during this      
difficult time. I wouldn’t change 

my decision to be there for 
them or my students for 

the world.

I’ve 
been able to share 

quite a few laughs with some 
of [my students], and got to know 

some of their pets (and let them have a 
glimpse of my own). Yet overall, it’s over-
whelming. I’m spending way more time 

with the zoom classes than with in-person 
classes, and it’s starting to get to me     

(although I don’t really think we’ll be 
able to start teaching safely in 

person any time soon).

I’ve 
found it forces me 

to get much more explicit 
in everything I do, particularly 

in designing assignments, 
which has improved my 

teaching.

Teach-
ing with 

Zoom sucks! 
That said, I am 

grateful for its mea-
gre benefits and that 
we are able to work 
with our students 

within Zoom’s 
limits.

While 
it takes way 

more effort to get far 
less accomplished, I do 
feel like I’ve effectively 

pared down and fo-
cused my teach-

ing.

Work-
ing from home 

during COVID has 
been mixed. I appreciate 
the flexibility of teaching 
on Zoom, but I also feel 

very isolated.

This 
puzzle: why 

hasn’t my schedule for 
eating and bathroom 

breaks improved? 

Love it! 



I am 
very overwhelmed 

with having a child at home 
while trying to work. I’ve also ex-

perienced multiple non-COVID-relat-
ed traumas during our pandemic year. 
I’m doing a pretty good job with my 

teaching and students, but I’m 
drained.

You can’t 
blame yourself or these dependents for 

the chaos they create and the energy it sucks out of you 
because their minds and behavioral sensibilities are still develop-

ing, and you can’t blame your partner because they are also just trying 
their best. The relative success of teaching, though, is unexpected, and one 

of the best things about it is being able to coordinate Writing Groups--which 
are extremely gratifying--with greater ease, even if you feel like at the end of 

a Writing Group week, you have to go lie down in a grassy prairie un-
der the night sky for hours to realign your soul with your body. It 

sounds dramatic, but that’s the only way I can describe it.

This 

year (seriously, almost 

a YEAR?), I realized how much 

time I used to spend on campus rush-

ing around campus from class to class, 

circling parking lots, and arriving late 

and flustered everywhere. But now, 

rushing around on campus is one 

of the things I miss most. 

So...
it turns out my biggest 

problem is that when I’m work-
ing from home, I never leave home. I 

mean--never. On the up side, I’m really 
having a delightful time with my stu-
dents, even over Zoom: they are pres-

ent, eager, ready, and charmingly 
grateful for the interac-

tion.

Since 
I usually teach 

while standing up 
and walking around the 

classroom, all this sitting at 
the computer and Zooming 
has resulted in mega body 
aches. Last week a student 

made--almost shouted--dis-
turbingly rude comments 

during class and they 
didn’t realize they 
were not muted.

It’s 
challenging 

to feel so distant 
and disconnected 

from my stu-
dents.

While I 
miss seeing colleagues and 

students in person, I am overwhelmed 
by the ways we are all showing up compas-
sionately for one another and how we are 

able, even in mediated spaces, to offer 
support and care to each other.

I am 
now a willing 
member of the 

Church of Zoom. 
All hail remote 

meetings!

I 
love being 

home with my 
new puppy! It’s 
my COVID sil-

ver lining!
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[ Tara Thomas ][ Madeline Lane-McKinley ][ Terry Terhaar ]

We asked some of the instructors teaching fully asynchronous courses this fall to 
share some of their strategies. Here are their responses. 

What have you learned about teaching in this new format?

When developing an online course, EVERYTHING needs to be placed 
online, from the readings to the assignments to the discussions to the little 
things I point out in a classroom. 
 

Rule #1 for me--keep it simple! All assignments are due on the same day of the week 
at the same time. Friday 5pm for everything but peer reviews which are due 
Sunday at 5pm.

Rule #2 for me--keep it organized! 
Every single week is set forth as a module on the Canvas class homepage, and 
every single class is organized in the same fashion. It’s incredibly easy once 
you get the hang of it.

Rule #3 for me---insert my silly personality wherever possible. 
Online classes dehumanize everybody so I work hard to fight this characteristic. 

Rule #4 for me--require students to interact with me and each other. 
Once a week they must peer review another student’s work on “Discussions.” At least 
every 2 weeks, they must attend my office hours; better yet--attend weekly! It’s a class 
requirement! So the class has 3 components: stuff they do by themselves, stuff when 
they interact with another student, and stuff (questions!!) when they interact with me.

Rule #5 for me--have LOTS of office hours each week. 
I hold 9 hours of office hours, or 3 hours for each section, for a total of 9 hours per 
week. Why? If a student gets stuck during an online class, they stay stuck. Having 
multiple office hours at times suitable for students around the globe helps prevent this 
problem. I often talk to 40-50 students per week!



How have you organized your asynchronous coursework?

I think the biggest challenge is to be flexible but also really structured in designing 
asynchronous coursework. Over the spring quarter, I started developing this class 
based on weekly group meetings and tasks building toward a final group project. 
Students coordinate with each other and meet as a group and report to office hours 
every week. By the end of the quarter, the students create a publication project 
together and present their project to the other groups. 

I usually include some form of group work in my classes, but during the pandemic I’ve 
really amplified that part of my teaching. All of the assignments and pretty much all of 
the activities in the class are incorporated into the final group project. Of course group 
work comes with typical problems that can be anticipated. But in general, the students 
want to be accountable to each other, which seems to keep them engaged. And based 
on my feedback from students, the group projects have been a nice way to get to know 
other students in the class in such a close, solidarity-building context.

By week 3 of the course, the students have already begun focusing on a research topic. 
The scaffolded nature of the course and the fact that they are poised to become “ex-
perts” on their research topic enables us to spend more time focused on writing skills. 
My approach has been to assign readings, mostly from How Writing Works, model 
skills and concepts in lectures, and finally to ask students to complete small assign-
ments (worksheets, Discord discussions, blogposts) where they are asked to implement 
those skills in their writing. 

How does a typical week unfold without a synchronous schedule? 

My approach has been to maintain a consistent schedule to provide students with struc-
ture so that they are engaging with the course throughout the week. The students have 
lectures (PowerPoints with embedded video lectures, audio lectures, and instructional/
educational videos) on Tuesdays and Thursdays, with major writing assignments due 
Sundays. Throughout the week, the students write blogposts that they share and dis-
cuss with their classmates on Twitter. They’re also working in pairs for peer-reviews 
and a podcast assignment. 

I also broke office hours up into two portions—scheduled appointments and drop-in 
hours. I found that students are more likely to attend office hours if they have signed up 
in advance; I have several pairs of partners who have begun attending together weekly.

Keeping the consistent schedule with lectures and small assignments (blogposts and 
other exercises related to the lectures) twice a week has enabled me to hold the students 
accountable for consistently engaging with their writing projects and gradually devel-
oping them. The twice-a-week schedule ensures that the students are genuinely com-
pleting the assignments in a scaffolded manner.  



I imagine that asynchronous teaching could feel like herding cats, but I’ve found that the 
group system makes it really manageable. But it can be hard to coordinate schedules. I end 
up meeting students at odd hours and there are lots of 10-15 minute meetings scattered 
throughout the week. Because I like to wake up early anyway, I started scheduling my 
meetings with international students between 4-6AM. I have a few groups with students 
who work full-time or part-time jobs, so sometimes I have to meet with them after dinner 
time. 

While this has required a lot of adaptation, so has everything in COVID times. Most of my 
teaching has been one-on-one or in small groups, and I’ve really enjoyed that aspect of it. 
And it’s clear, the more I get to know my students and their learning conditions during the 
pandemic, that asynchronous courses are an important way to promote accessibility. 

Which teaching platforms have you used?

I’m relying quite heavily on social media to encourage their engagement. Students use 
Twitter to converse about their blogposts (all scaffolded to prepare them for the upcoming 
major assignments). I created a class Discord where students can ask questions they need 
clarification on. I encourage students to ask questions that may pertain to the whole class 
on Discord rather than email, so that my answers are available to everyone. 

Week by week I just use Canvas and Zoom, but my final assignment is a blog that the stu-
dents create together. I think it’s a good skill for any writer to learn, and it’s a fun way to 
collaborate remotely. 

I would use only Canvas and Zoom. I feel strongly that students should not be forced to 
learn additional platforms, especially platforms that cost money. If every instructor re-
quired one new platform for their class, a student would need to learn 3 new platforms per 
quarter. I cannot learn 3 new ones per quarter, so I do not ask my students to do so. Addi-
tionally, the costs can add up. Students are taking additional jobs to survive, and I believe 
strongly that my classes should not cost them any additional money. It’s a social justice 
issue.
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Completed by faculty in small groups during the 12/8/20 faculty meeting

Strategy
Description, Notes,

& Caveats
Downsides & Upsides

Group work 
& group projects

Quarter-long teams 
(Madeline, Lisa) 

Downsides
•	 Some groups struggle
•	 Tough participation and engagement
•	 Running individual meetings (lots of 

back-to-back meetings)
•	 Recordings (microaggressions, etc. re-

corded, but not surveilled)

Upsides
•	 Student community and connection
•	 Specific roles in groups 
•	 Can have a rotating “host” within the 

student groups

Regular deadlines Weekly individual and 
peer review deadlines 
(Terry, Lisa)

Downsides
•	 A lot of time in OH (9 hours per week, 

but same as in-person)

Upsides
•	 Straightforward for students
•	 Regular scoring schedule for instructor
•	 Same agenda every week, simplified 

structure and sequence
•	 No questions/confusions from students

Discord, other 
online 
spaces

Allowing students text 
threads and outside dis-
cussion modes 
(Anthony)

Downsides
•	 Difficult to monitor

Upsides
•	 More social communication
•	 Work and relationships are similar to 

in-classroom



Strategy Description, Notes,
& Caveats Downsides & Upsides

Shared Google Doc 
for 
group work

Works especially well 
when paired with syn-
chronous breakout 
rooms on Zoom, but also 
effective in pre-assigned 
or Canvas-based groups. 

Downsides
•	 Sometimes students don’t share the 

work equitably
•	 Harder to administrate asynchronously 

and go back and forth between shared 
doc and Zoom or Canvas when not on 
Zoom together

Upsides
•	 Anonymity can increase engagement 
•	 Students feel comfortable sharing au-

thorship on the Google Doc 

Crowdsourcing 
annotated 
bibliography

Students in “research 
labs” don’t write final 
projects, but they do 
create an annotated bibli-
ography through discus-
sion forums. It allows 
them to share research 
and then discuss the 
genre of research.

Downsides
•	 Students don’t have deep collaboration 

(but they do get some of it)
•	 Can be a bit complicated to set up on 

Canvas with using groups and discus-
sions, but really not too bad

Upsides
•	 Can grade students individually, but 

can give comments in discussion to the 
group as a whole

•	 Students see models of others’ work, 
so they can get a better sense of what 
they’re supposed to be doing if con-
fused

Filling out a Google 
Doc with notes on a 
text for preparation 
for an analytical 
essay or other textu-
al-based project

Typically students would 
have their own notes and 
then be asked to collabo-
rate on a Google Doc the 
whole class has access to. 
*Each group has a differ-
ent task.  (Brij)

Downsides
•	 Everyone doesn’t always participate.
•	 It can be time consuming.  

Upsides
•	 Gets students together in small groups 

and divvies up the work. 
•	 Engages the entire class in a pre-writing 

activity that should prove useful. 

Creative Lectures 
through Different 
Media (YouTube)

Downsides
•	 Can’t get YouTube in China (there are 

workarounds)



Strategy Description, Notes,
& Caveats Downsides & Upsides

Hypothes.is Downsides
•	 Students can’t submit it once and for all. 

Every time they open the assignment, it 
creates a notification for the instructor. 
This can make grading confusing.

•	 Students don’t get notified when some-
one replies to their notifications, so the 
“community” aspect of this requires 
a lot more work on the instructor part 
than it would seem from the advertise-
ment for the product.

•	 If you teach multiple sections, you have 
to upload two separate copies (sepa-
rate names, can’t just copy a course); 
otherwise, students will -- at best -- be 
working with students in other sections 
or -- at worst -- not be able to access the 
file at all.

Upsides
•	 Students do seem to read more closely, 

and their annotations seem to be of a 
higher quality.

Use time estimates 
for assignments and 
let them know how 
long/short videos are

Time has to be really 
flexible and really de-
fined when everything is 
asynchronous

Downsides
•	 Don’t yet fully know how long each 

takes
•	 Have to estimate

Upsides
•	 Just a good resource in general
•	 Great vehicle for having real discussions 

with students about workload and what 
they are really spending

•	 Lets you articulate function of time in 
assignments + meetings + works. 



Strategy Description, Notes,
& Caveats Downsides & Upsides

Cameras on/off	
	

Requirements to have 
cameras on and how 
much time.

Downsides
•	 Some students may have real barriers to 

having cameras on--tech, personal, and/
or shared space issues

Upsides
•	 Defining the amount of time required 

with cameras on to get a particular par-
ticipation grade can be helpful. Can use 
a rubric for this with language such as: 

•	 “You kept your camera on consistently 
throughout the quarter or demonstrated 
that you were actively paying attention 
by volunteering often even when your 
camera was off. You were considerate of 
your classmates in conversation and in 
the chat.” (highest score examples)

•	 “You may not have stayed at your com-
puter for the entire class time, failing to 
join breakout groups or respond when 
called upon.” (lower score example)

Anonymous features 
(like Zoom polls)

Interaction and 
anonymity

Upsides
•	 Everyone can communicate one-way 

(to instructor) and to each other (when 
shared)
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UC Writing Program Conference

Amy, Tanner, and Sarah presented on UCSC’s Directed Self-Placement process on two 
panels for the UC Writing Program conference: “Making Space for Equity with Place-
ment: Collaborative Writing Placement Programs at UC Davis, Irvine, Santa Barbara, and 
Santa Cruz.” 

Heather Shearer presented a poster entitled “What Can I Do For My Readers? One Sim-
ple Question For Opening Space In Writers’ Hearts,” which is still available on Padlet, as 
are the other Poster Sessions.

Lindsey Knisely’s presentation was entitled, “Building Self-Efficacy in Remote Learners.”

https://padlet.com/mwald/jr5h1qibn910f0z9
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February

Designing for Care and Embracing Ungrading with Jesse Stommal 
Location: Virtual
Date: February 25, 2021
Time: 2-3:15pm PST
Free 

Association of Writers & Writing Programs 
Location: Virtual
Dates: March 3-7, 2021

Rothman Award Ceremony
Location: Virtual
Date: Friday, March 5, 2021
Time: 2:00-3:00pm PST

2021 CCCC Annual Convention 
Location: Virtual 
Dates: April 7-10, 2021

Watson Mini-Conference
“Towards the Antiracist Conference: Reckoning with the Past, Reimagining the Present” 
Location: Virtual 
Dates: April, 21-23, 2021

Conference on Community Writing ™
“Weaving Narratives For Social Justice Action In The Local, National, Global”
Location: Virtual
Dates: October 21-23, 2021

2021 NCTE Annual Convention
Location: Louisville or Virtual (tbd)
Dates: November 18-21

March

April

October

November

https://www.eventbrite.com/e/designing-for-care-and-embracing-ungrading-with-jesse-stommel-tickets-135707249035
https://www.awpwriter.org/awp_conference/overview
https://docs.google.com/forms/d/e/1FAIpQLSdIQcuEreGAvzPqtSJV56RYc_YKC3vAo8Ik2S5xk1tu_I27LA/viewform
http://Link
https://cccc.ncte.org/cccc/conv
https://louisville.edu/conference/watson/cfc
https://communitywriting.org/2021-call-for-proposals/
http://convention.ncte.org/2021-convention/call-for-proposals/
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 Human Resources Contacts for Writing Program Faculty

Information below abridged from: https://apo.ucsc.edu/covid-19/covid-leave/lecturers.html

What is Covid leave?

•	 UC EPAL:  UC paid administrative leave up to 16 days, prorated based on their percentage 
of time (but not available for scheduled remote lectures/class sessions for criterion 3 above 
b/c instruction is an essential service). Effective March 1, 2020 through June 30, 2021.

•	 Paid Medical Leave (Extended eligibility during COVID-19 remote instruction): NSF 
who have an average of 66% or greater appointment for a full academic year (three quar-
ters or two semesters) are eligible for Paid Medical Leave to use due to the NSF’s own 
COVID-19-related illness or that of a family member. (Full time NSF see currently expired 
Unit-18 contract.) 

What triggers leave?

If a Lecturer is:
1.	 Unable to work due to their own COVID-19-related illness or that of a family member
2.	 Unable to work because it is not operationally feasible for them to work remotely; or
3.	 Unable to work because a COVID-19-related school or daycare closure requires the lectur-

er to be at home with a child or dependent, and it is not operationally feasible for them to 
work remotely or in conjunction with the childcare commitment.

What to do if we’re unable to work?

1.	 If you need to take immediate leave or miss a series of classes due to COVID-19, contact 
Tanner (tritola@ucsc.edu) and Pam (pedwards@ucsc.edu) as soon as you can. From there, 
the WP will coordinate with Humanities HR to assist you.

2.	 For information on leave policy and eligibility, our direct contact in Humanities HR for 
Unit 18 lecturers is Henry Winters (hewinter@ucsc.edu). 

•	 LSOE - Terri Rock (trock@ucsc.edu)
•	 Unit 18 - Henry Winters (hewinter@ucsc.edu)

COVID Leave Policies


